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Synthesis Reflection Paper: 

A blank piece of paper, an open access to the imagination, complex folding patterns, and a 

goal to create a three dimensional project; like origami, instructional design begins with the end in 

mind, and each step or fold has a pupose: to sculpt something tangible that is relevant to our lives.  

The blank piece of paper is the learner; the crease patterns and folds are the systematic and 

methodical processes of the instructional designer; every step has a resolve.  For the instructional 

designer, learning is the goal, and in order to attain the goal, ideas must transform from an abstract 

concept to a documented reality.  

         At the beginning of the course, when I first reflected on what the word “design” implies in 

terms of my students, my curriculum and my experience with instructional design strategies, I 

thought that designing meant to begin with the end in mind with a clear understanding of what my 

overarching goals are for my students based on their individual backgrounds, needs, learning styles, 

and communication skills. However, after completing this course, my understanding of the concept 

of "design" has evolved.  For example, now when I think of the word “design,” I think of the 

intricate steps involved in this ID project that reinforce each other and the systematic approach to 

design that layers each principal of learning to form a product that teaches, engages and evaluates 

(Smith and Ragan, 2009).   

       As I progressed through the first part of the ID project, I realized that understanding the 

learning environment wasn't enough in order to be a successful instructional designer.  For example, 

I discovered that through a needs analysis survey, I could extract data that did more than a pre-

assessment in that it allowed for each student to have input rather than just offer feedback, and when  
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this information was paired with the learning context and the transfer context, the learning 

environment unfolded for me into a heightened awareness of the learners' instructional needs.           

    In addition, as the second part of the ID project unfolded, the patterns of logic involved in 

structuring the information based on analytical reports, ARCS, Blooms Taxonomy, instructional 

guides and expert reviews not only supplemented the ID project, but also built a framework for the 

instruction, activities and evaluations and reinforced the rationale for the project.  Moreover, 

progressing through this project fueled the purpose for the design: the learner, and as the focus on the 

learner emerged throughout the process, it reminded me of my purpose as a high school teacher: to 

enhance the experience of my students and make learning relevant to their lives.  

Thus, as a high school teacher, this class has benefitted and challenged me in many ways.  To 

begin with, I found surveying students to be extremely beneficial for instruction.  Prior to this class, I 

conducted either formal pre-assessments in the form of a pre-test, or informal pre-assessments in the 

form of verbal communication.  Next Fall, I plan on surveying my students at the beginning of each 

unit to tailor my instruction to their needs and revise my lesson plans to be more explicit and 

comprehensive based on the information I receive.  Perhaps my biggest challenge with this course 

was limiting my ID project to teaching iMovie rather than incorporating all the literary aspects to 

creating a story; however, this was necessary in order to narrow my instruction down into something 

manageable.  Still, I had to stop myself at times and revise my project to maintain the scope of my 

design.  

Overall, this course has helped me refocus on the learner, create goals and objectives based 

on the end result in the forefront of my mind, create formative and summative assessments, and 

strategize or design my instruction and engaging activities based on a needs analysis.  



      

 

 

Page 5 

 
Part 1-Topic: 
 

Part 1a-Stated learning goal: 

Learners will be able to use iMovie to produce and publish auditory analysis, textual evidence, and 

graphics that communicate a clear understanding of the novel, Huckleberry Finn. 

Part 1b-Description of the audience: 
The target audience is high school juniors enrolled in English. Students are expected to read and 

respond to a variety of literature throughout their junior year. Concept-based units are often 

employed by teachers in this district and include unit topics and conceptual lenses, enduring 

understandings, and critical content. Learners are given guiding questions, instructional activities, 

and a performance assessment for each unit. It is up to teachers to determine what instructional 

strategies best fit with the literature for each unit.  Moreover, teachers are encouraged to integrate 

technology to enhance student engagement.   

Part 1c-Rationale: 

Two years ago, my principal purchased Macbook Pros for the high school publication courses I teach 

(Yearbook and Newspaper). However, I also teach English 11, and my first inclination as I designed 

new lesson plans for English 11 was to use the Macs to their full potential: to engage my students 

and enhance their learning in a positive, productive, and creative way. Today, effective teachers 

embrace the 21st Century classroom, using digital learning and evolving teaching strategies to meet 

the needs of 21st Century learners; however, all too often these learners lack the knowledge of how to 

use technology as “informed consumers, intelligent learners, creative producers, and effective 

communicators” (Lemke & Coughlin, 2009). Therefore, teaching the skill described in this project	  
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will allow students to become authentic learners while aligning with multiple levels of Bloom’s 

Taxonomy from comprehension to synthesis. 

The strategy of instruction that will be used is classified as supplantive because it is based on 

stimulating the learner; for instance, it begins by gaining the learner’s attention through the use of a 

fun and creative technology tool.  The lesson then informs learners of the objective: to create a 

digital story using iMovie.  In addition, the lesson is designed so that it provides the learner with a 

preview of the final project (this can be done as an attention- getter) facilitates and scaffolds the 

process by first accessing background knowledge the building on that background knowledge. 

Moreover, the lesson is designed to provide the instructor and the learner with tools to consistently 

check for understanding. The lesson also scaffolds into other core subjects (Smith and Ragan, 2005). 

Furthermore, this is a procedural lesson, so it is also classified as a simple procedure strategy.  

Learners will follow the directions step-by-step, and varying assessments will be employed to help 

monitor success.  

Part 2-Analysis Report 
Part 2a-Description of the Need 

2a.1-Needs Analysis Survey:  

 
The learners were assessed using an online survey that was posted on a Facebook page dedicated to 

the high school where the instructional design will take place.  This site was chosen because there are 

hundreds of students who can access the page. The survey questions were designed to address the 

technical skills of learners 16-17 years old. Moreover, the focus was to assess what the learners 

already know about Apple products and basic computer skills and jargon.  Determining prior 

knowledge will help determine what skills the learners will need to know for this task. 22 students 
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completed the survey. The following is a link to the survey: 

 http://tinyurl.com/bvwgquf	  

2a.2-Needs Analysis Data Report:  

The first question addressed in the survey asked students about their knowledge with Apple products.  

The results revealed that 98% surveyed had used an iMac, iPod, iPhone or iPad.  This information 

was important because familiarity with the product will ease the process in that recognizing the 

interface and the different computer jargon that Apple products use will lessen potential confusion.  

The following graph demonstrates this data: 

	  

Another question asked students to rate their level of technology skills on a scale of 1-5, with 5 being 

the highest.  The results revealed that 82.61% of students rated themselves a 4 and above.  This 

information is valuable because knowing that the majority of students feel that they have high skills 
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utilizing technology will allow the instructor to pace the lesson effectively, allowing students to 

trouble-shoot for themselves, assist others, and work at their own pace.  The following graph 

demonstrates this data:	  

	  

Finally, students were asked about their background knowledge of using movie-making software.  

Because this instructional design project’s goal is to teach iMovie for the purpose of creating a 

digital story, this question is an important pre-assessment.  Specifically, the question asked students 

if they have ever used a movie editor such as Windows Movie Maker, Camtasia, or iMovie.  The 

result was that that 41.67% of students had used one (or more) of these programs and 58.33% had 

not.  The following graph depicts this information: 
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2b-Description of the Learning Context : 

Overall, the cognitive abilities of the learners vary because at 16-17, the brain is still developing and 

some learners are clearly able to analyze in an abstract way while other learners struggle with 

abstract concepts.  Therefore, five different prompts for building the digital story will be given 

beforehand so that students can focus on learning the technology.  On the same token, some students 

will thrive learning new technology while others will feel nervous or even “stupid” for not being able 

to follow instructions.  Because of this, some students will ask to be paired up with others who have 

stronger technological skills.  The instructor should consider this because partners will be able to 

assist each other, and the teacher will be able to effectively pace the lesson.  

2b.1 Learning context: 

The learning context is a student-centered environment where students sit at tables in groups of about 

5-6. The class size is 25-27.  A typical teacher using this ID has knowledge of using a Mac and is 

familiar with iMovie; however, step-by-step instructions will be provided via both video and 

text.  Less than 45% of students have some prior knowledge of movie-making software, but over 

80% of students feel skilled using technology. The laptop ratio is 1-1; the teacher’s computer is 
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connected to a projector that will display not only the step-by-step instructions, but will also have a 

student example to view. In addition, the laptops can be plugged into the projector for easy viewing 

when sharing. 	  

2b.2 Transfer context: 

Learners will be able to use the knowledge they have acquired in this lesson and transfer it for use in 

other courses and other projects. For example, using iMovie encourages students to not only be 

creative and engaged in their project, but also it allows for individual expression. In addition, 

because the knowledge students will gain from this project promotes combining technical skills with 

research and story-telling, subjects such as science, mathematics, and social studies can benefit by 

using iMovie to motivate students while at the same time giving them a sense of purpose and 

ownership for their learning experience.  

2c Description of Learners: 

 
Summary of Demographics: This high school is located in a suburb of Boise, Idaho. The average 

median household income is $60,000 and the estimated median house value is$196,000. There are 

2037 students enrolled at the high school, and of that, 85.6% are white, 0.8% are American Indian or 

Alaskan Native, 1.8% is Asian, 0.8% African American,0.4% Native Hawaiian or other Pacific 

Islander, 7.3% are Hispanic or Latino, and 3.09% are two or more races. The free and reduced lunch 

is 20 (Meridian Joint School District #2, 2012).  See table below for the breakdown for each grade 

level: 
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Students in this learning context are pre-dominantly college bound, with over 60% participating in 

extra-curricular activities. In addition, there is a high level of parent involvement.   

Summary of Prior Knowledge:  Most students, according to the survey, have prior knowledge using 

an Apple product. More importantly, 64% of students have used an iMac or a Macbook Pro as seen 

in the chart on the following page: 

	  	  

	  

In addition, 70.83% of students surveyed have video recorded themselves using an iPhone, an iPod 

or any other hand held device. 
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Finally, when asked to rate their knowledge (1-5, with 5 being the highest) of the term “Digital 

Story,” 34.78 rated themselves at a 1 and 21.74% rated their knowledge at a 5, with varying 

responses in between as seen in the chart below: 
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2d Task Analysis Flowchart: 

 

Part 3-Planning 
Part 3a-Learning Objectives: 

1.0 Learners will be able to locate the iMovie icon and open up the software. 
2.0 Learners will be able to choose a theme for their digital story.  

2.1 Learners will be able to distinguish which theme is appropriate for their prompt. 
3.0 Learners will be able to identify where the Project Library is in iMovie. 
4.0 Learners will be able to click and drag on selected photos from their folders and place the 

photos in their Project Library. 
4.1 Learners will determine which pictures are the most appropriate to convey meaning 

for their story. 
4.2 Learners will select an order for their pictures that is logical for their story. 

5.0 Learners will be able to identify the music icon. 
5.1 Learners will be able to select music from their iTunes folder and drag it into their 

Project Library. 
5.2 Learners will determine which song enhances their digital story and what emotion(s) 

it evokes. 
5.3 Learners will identify both sound effects icons. 
5.4 Learners will determine if sound effects will enhance their digital story. 

6.0 Learners will identify where the text icon is. 
6.1 Learner will be able to select text from a variety of choices on iMove. 
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6.2 Learner will be able to use text effectively to further engage the viewer and enrich 
their digital story. 

7.0 Learners will be able to choose and adjust transitions to accentuate their digital stories. 
8.0 Learners will be able to record their narration. 
9.0  Learners will be able to time their narration, music, photos and text to create an iMovie of 2-

4 minutes in length. 
10.0 Learners will be able to identify areas in their iMovie that need editing and edit for clarity 

and/or flow, weaving their images, narrative, and voice together to add dimension to their 
iMovie. 

11.0  Learners will be able to present their iMovie to their peers for the purpose of gaining 
insight and feedback to enhance learning. 

12.0 Learners will be able to self-evaluate digital story. 

Part 3b-Matrix of Objectives, Bloom’s Taxonomy, and Assessment: 

Learning 
Objectives 

(a) 

Bloom’s 
Taxonomy 

Classification 
(b) 

Format of 
Assessment 

(c) 

Description of Test 
form (d) 

Sample items (e) 

1.0	   Knowledge	   Performance	   Observation/Checklist	   Clicks	  on	  and	  runs	  the	  
iMovie.	  

2.0	   Apply	   Performance	   Observation/Checklist	   Chooses	  a	  theme	  that	  
mirrors	  prompt.	  

2.1	   Synthesis	   Performance	   Project	  Rubric	   Demonstrates	  a	  
relationship	  between	  
prompt,	  theme	  and	  
final	  project.	  

3.0	   Knowledge	   Performance	   Observation/Checklist	   Identifies	  Project	  
Library	  on	  screen.	  

4.0	   Apply	   Performance	   Observation/Checklist	   Drags	  and	  places	  
photos	  into	  Project	  
Library.	  
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4.1	   Synthesis	   Performance	   Project	  Rubric	  	   Constructs	  a	  
relationship	  between	  
prompt,	  pictures,	  and	  
theme.	  

4.2	   Apply	   Performance	   Project	  Rubric	   Demonstrates	  a	  
logical,	  progressive	  
order	  for	  story.	  

5.0	   Knowledge	   Performance	   Observation/Checklist	   Identifies	  music	  icon.	  

	  

5.1	   Knowledge	   Performance	   Observation/Checklist	   Selects	  and	  drags	  
music	  into	  the	  project	  
library	  

5.2	   Evaluation	   Performance	   Project	  Rubric	   Evaluates	  which	  song	  
enhances	  their	  digital	  
story	  and	  what	  
emotion(s)	  it	  evokes	  
to	  enhance	  story.	  

	  

5.3	   Knowledge	   Performance	   Observation/Checklist	   Identifies	  both	  sound	  
effects	  icons.	  

	  

5.4	   Evaluation	   Performance	   Project	  Rubric	   Evaluates	  if	  sound	  
effects	  will	  enhance	  
their	  digital	  story.	  
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6.0	   Knowledge	   Performance	   Observation/Checklist	   Identifies	  text	  icon.	  

	  

6.1	   Apply	  	   Performance	   Observation/Checklist	   Selects	  text	  from	  a	  
variety	  of	  choices.	  

6.2	   Evaluation	   Performance	   Project	  Rubric	   Evaluates	  text	  
effectively	  to	  further	  
engage	  the	  viewer	  and	  
enrich	  digital	  story.	  

7.0	   Apply	   Performance	   Project	  Rubric	   Choose	  Transitions	  

8.0	   Synthesis	   Performance	   Project	  Rubric	   Constructs	  and	  

performs	  a	  narrative	  

9.0	   Analyze	   Performance	   Project	  Rubric	   Deduces	  necessary	  
components	  and	  
prioritizes	  
presentation.	  

10.0	   Synthesis	   Performance	   Observation	  and	  
student	  checklist	  

Revises	  and	  
reconstructs	  
presentation	  as	  
needed.	  

11.0	   Synthesis	   Performance	   Observation	  and	  
student	  checklist	  

Presents	  digital	  story	  
to	  a	  peer.	  

12.0	   Synthesis	   Performance	   Project	  Rubric	   Self-‐evaluates	  digital	  
story.	  
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Part 3c-ARCS TABLE 

ARCS Model 
ATTENTION  

A.1 Perceptual Arousal The Instructor will play “The 7 Steps to Creating a Digital Story” 
http://www.youtube.com/watch?v=nI0KNz63ubM&feature=related 
to scaffold students from their chosen prompt and heighten interest in 
their unique approach to this assignment. 

A.2 Inquiry Arousal The instructor will play a funny, relatable digital story that was created 
using iMovie to demonstrate the creativity and fun students will have 
with this project. 

 http://www.youtube.com/watch?v=n_XAtOkqq9U 

A.3 Variability • Students will be given a choice to “pair-up” with an expert. 
• Students will have a green/red laminated card to communicate 

with instructor and help pace the lesson. 
• Students will be given their laptops to “get ready” for the initial 

lesson. 
• Students will access their folder that has their notes, pictures, 

videos, and music for the project). 

RELEVANCE  

R.1 Goal Orientation The Instructor will begin with step-by-step instructions using a 
computer that projects the screen to the entire class.  The instructor 
will guide students and will not move on if a red card is held 
up.  When this occurs, either the instructor will assist the student or 
another student will assist; this will depend on the severity of the issue 
and can be determined on an individual basis. 

R.2 Motive Matching Learners have completed several prerequisites for this project 
(choosing a prompt, note-taking, and choosing pictures, video and 
music), and they will have the opportunity to employ their choices 
throughout the procedural lesson. 
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R.3 Familiarity The learners scaffold to this experience not only by choosing a prompt 
that is personal and is based on the learner’s experience with the 
novel, but it also incorporates their background knowledge using this 
type of technology.  Students are familiar with using a Mac, and about 
40% are familiar with movie-making software. Transitioning into using 
iMovie will be relatively smooth because students are paired up with 
“experts,” and as the procedural lesson progresses, students will be 
taught any new terminology. 

CONFIDENCE 
 

C.1 
Learning 
Requirements 

• Students have received a rubric for the final assessment so 
that they can self-monitor their progress. 

• The instructor and the student will be given a daily checklist 
that will translate into a grade. At the end of each block period, 
the instructor and student will verify the list together. 

• Students will be expected to achieve a certain amount of tasks 
each day. 

C.2 
Success Opportunities 

• Instructor will give one-on-one feedback to students throughout 
the process and highlight their success. 

• When the instructor sees an exemplary example of a task that 
is accomplished by a student, the student will be asked to 
share the idea/creation with the class. 

• Students will be working closely together, so peer feedback will 
be present throughout the process, and it will allow students to 
continually share and reflect on their progress. 

C.3 Personal Control Students will receive verbal feedback from their instructor and their 
peers and progress through a checklist; the final assessment will also 
be reviewed as they create their digital story. 

Satisfaction 
 

S.1 
Natural Consequences 

This technology skill will be extremely useful across the curriculum 
with other class projects.  In addition, it is also useful on a personal 
level, creating personal projects for family and friends. 
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S.2 
Positive 
Consequences 

• Receiving verbal feedback and tracking their progress using a 
checklist will reinforce students’ learning reinforced in a 
positive way.   

• In addition, through the creation of their projects, students will 
feel accomplished because they will be able to continually view 
their creation at each little step by clicking on play.  This is 
instant gratification, and it is highly motivating. 

S.3 Equity • Giving continual, positive feedback as students progress 
through their project will ensure that students have an 
anchored feeling of success.   

• In addition, using a rubric allows students to self-evaluate, and 
this also allows students to be in control of their grade which 
inspires accomplishment. 

  

Part 4-Instructor Guide: 

	  	  I.	  	  Introduction	  
A.	  	  Gain	  Attention:	  	  Instructor	  begins	  by	  using the teacher computer and projecting the 
following video:  “The 7 Steps to Creating a Digital Story” 
http://www.youtube.com/watch?v=nI0KNz63ubM&feature=related 
to scaffold students from their chosen prompt and heighten interest in their unique 
approach to this assignment. 

1. Instructor asks students to write down the following:  What did you       
see?  What did you hear?  

     2.  Tables share results with each other by combining results.  
     3.  Instructor asks 1-2 tables to share results. 
	  B.	  	  The instructor plays a funny, relatable digital story that was created using iMovie to 
demonstrate the creativity and fun students will have with this project. 
http://www.youtube.com/watch?v=n_XAtOkqq9U 
	  	  	  	  	  	  	   1.	  	  Instructor	  points	  out	  that	  students	  have	  their	  own	  voice	  in	  their	  story,	  and	  	   
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  they	  have	  the	  freedom	  to	  create	  a	  project	  that	  reflects	  their	  understanding	  	  	  	  	  	  	   
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  of	  the	  novel	  as	  well	  as	  one	  that	  reflects	  their	  personality.	  

	  	  II.	  	  Establish	  Purpose:	  	  The	  tone	  has	  been	  set	  and	  part	  of	  the	  purpose	  for	  this	  lesson	  has	  	  	  	  	  
	  	  	  	  	  	  	  been	  established	  through	  the	  previous	  activities.	  	  Now,	  Instructor	  explains	  that	  students	  	  	  	  
	  	  	  	  	  	  	  will	  be	  learning	  a	  new	  software,	  iMovie,	  for	  the	  purpose	  of	  creating	  a	  digital	  story	  that	  	  
	  	  	  	  	  	  	  depicts	  their	  understanding	  of	  the	  novel	  Huckleberry	  Finn.	  	   

A.	  	  Students	  have	  chosen	  one	  of	  the	  following	  prompts: 
	  	  	  	  	  	  	   	  	  1.	  	  Narrate	  a	  personal	  experience	  that	  mirrors	  an	  event	  in	  the	  novel. 
	  	  	  	  	  	  	  	   	  	  2.	  	  Explore	  racism	  in	  Meridian,	  Idaho	  and	  compare/contrast	  it	  with	  the	  novel 
	  	  	  	  	  	  	  	  3.	  	  Teach	  satire	  in	  and	  use	  examples	  from	  the	  novel	  to	  enhance	  understanding. 
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	  	  	  	  	  	  	  	  4.	  	  Explore	  superstition	  in	  society	  today	  and	  compare	  it	  to	  the	  novel. 
	  	  	  	  	  	  	  	  5.	  	  Compare/contrast	  and	  historical	  event	  in	  the	  novel	  and	  today’s	  society.	  

	  	  	  III.	  	  Arouse	  Interest	  and	  Motivation	  or	  Stimulate	  Learners’	  Attention/Motivation:	  	   
A.  Students will be given a choice to “pair-up” with an expert. 
       1.  Ask students to raise their hand if they gave themselves a 4-5 on the  

technology survey question that asked them to rate their experience on a  
scale of 4-5.  

       2.  Offer students a choice to pair-up with an expert.  
B.  Give students a green/red laminated card to communicate with instructor and help  
      pace the lesson. 
      1.  Explain to students that the cards work like a green/red light.  When  
           prompted, students are to hold up the appropriate color so that the instructor  
           can assess the learning and re-teach or make necessary adjustments. 
       2.  When a red card is held up, either the instructor will assist the student or    

                       another student will assist; this will depend on the severity of the issue and  
            can be determined on an individual basis. 
 C.  Give students access to their laptops to “get ready” for the initial lesson. 
 D.  Have students access their digital folder that has their notes, pictures, videos, and 

music  
       for the project. 

  IV.	  	  Preview	  the	  Learning	  Activity	  or	  Provide	  Overview: 
	  	  	  	  	   A.	  	  Instructor	  will	  hand	  out	  the	  following:	  the	  learning	  objectives,	  the	  task	  analysis	   
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  flowchart,	  the	  prerequisite	  analysis	  chart,	  and	  the	  final	  rubric. 
	  	  	  	  	   B.	  	  The	  instructor	  will	  tell	  students	  that	  this	  is	  a	  step-‐by-‐step	  process,	  and	  students	  are	   
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  expected	  to	  pay	  attention	  and	  proceed	  at	  the	  same	  pace	  as	  the	  instructor.	  	  If	  	  	  	   
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  students	  get	  ahead,	  they	  do	  so	  at	  their	  own	  risk,	  and	  will	  not	  have	  the	  attention	  of	   
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  the	  instructor	  until	  all	  students	  are	  on	  the	  same	  task. 
	  	  	  	   C.	  The Instructor will begin by using a computer that projects the screen to the entire  

     class.   
D. The instructor will guide students to locate and open iMovie. 

  V.	  	  Body	  of	  Lesson 
	  A.	  	  Recall	  relevant	  prior	  knowledge	  or	  Stimulate	  recall	  of	  prior	  knowledge:	  	  The	   
	  	  	  	  	  instructor	  will	  ask	  students	  the	  following: 
     	  	  	  	  1.	  	  Students	  who	  have	  never	  seen	  movie-‐maker	  software:	  	  What	  are	  some	  	   
	  	  	  	  	  	  	  	  	  features	  you	  may	  recognize	  upon	  looking	  at	  this	  interface	  for	  the	  first	  time? 
	  	  	  	  	  	  	  	  2.	  	  Students	  who	  have	  used	  other	  movie-‐maker	  software:	  What	  are	  some	  	   
	  	  	  	  	  	  	  	  	  features	  you	  may	  recognize	  upon	  looking	  at	  this	  interface	  for	  the	  first	  time? 
	  	  	  	  	  	  	  	  3.	  	  Ask	  all:	  	  Without	  looking	  at	  your	  Major	  Steps	  Flowchart,	  what	  do	  you	  predict	  will	  be	  

the	   
	  	  	  	  	  	  	  	  	  	  first	  step? 

	  	  	  	  	  B.	  	  Process	  information	  and	  examples	  or	  Present	  information	  and	  examples: 
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  1.	  	  Instructor	  will	  now	  begin	  the	  step-‐by-‐step	  process.	  	  For	  students	  requiring	   
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  remediation,	  materials	  created	  specifically	  for	  them	  should	  be	  handed	  out	   
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  and/or	  accommodations	  should	  be	  followed. 
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  2.	  	  Instructor	  will	  guide/demonstrate	  selecting	  a	  New	  Project	  and	  choosing	  a	  theme. 
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	  	  	  	  	  	  	  	  	  	  	  	  	  	  	   	  	  	  	  	  	  	  	  	  	  	  	  	  a.	  	  The	  instructor	  will	  allow	  the	  needed	  time	  for	  students	  to	  explore	  all	   
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  the	  themes.	  	  This	  could	  take	  up	  to	  10	  minutes.	  	   

b.	  	  Here,	  the	  instructor	  can	  move	  around	  the	  room	  to	  assist	  students	  and	   
	  	  	  	  	  give	  positive,	  verbal	  feedback. 
c.	  	  Focus	  Attention	  or	  Gain	  &	  Direct	  Attention:	  	  The	  instructor	  will	  remind	   
	  	  	  	  students	  that	  the	  theme	  they	  choose	  should	  be	  in	  line	  with	  the	  prompt	   
	  	  	  	  they	  chose.	  	   
d.	  	  Instructor	  will	  prompt	  students	  to	  use	  their	  green/red	  light	  cards. 

	  	  	  	  	  C.	  	  Employ	  Learning	  Strategies	  or	  Guide	  or	  Prompt	  Use	  of	  Learning	  Strategies:	  	  Now	   
	  that	  students	  are	  ready	  to	  learn	  the	  program,	  the	  instructor	  will	  focus	  on	  making	   
	  sure	  students	  understand	  each	  task.	  	  Tell	  students	  that	  if	  they	  choose	  to	  go	  ahead	  of	  the	  	  	  
	  instruction,	  that	  is	  fine.	  	  Display	  the	  green	  card	  and	  make	  sure	  they	  realize	  that	  if	  they	  need	  	  	  	  
	  help,	  it	  has	  to	  be	  within	  the	  scope	  of	  what	  is	  being	  taught	  at	  that	  moment.	  In	  addition,	  	  
	  explain	  to	  students	  that	  not	  everything	  in	  iMovie	  will	  be	  explained,	  only	  the	  tasks	  on	  the	  	  
	  flowchart	  will	  be	  taught;	  therefore,	  it	  is	  important	  to	  be	  patient	  as	  they	  learn	  this	  new	  	  	  
	  technology. 

	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  1.	  	  Instructor	  will	  shoe	  where	  the	  Project	  library	  is	  and	  demonstrate/teach	  how	  to	  drag	  	  	  	  
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  pictures	  into	  the	  project	  library.	  	  Instructor	  will	  demonstrate	  how	  to	  “play”	  the	  	  	  	  
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  iMovie. 
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  a.	  	  Instructor	  will	  prompt	  students	  to	  use	  their	  green/red	  light	  cards. 
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  2.	  	  Instructor	  will	  demonstrate/teach	  how	  to	  drag	  video	  into	  the	  project	   
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  library. 
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  a.	  	  Instructor	  will	  prompt	  students	  to	  use	  their	  green/red	  light	  cards. 
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  3.	  	  Instructor	  will	  demonstrate/teach	  how	  to	  drag	  text	  into	  the	  project	   
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  library. 
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  a.	  	  Instructor	  will	  prompt	  students	  to	  use	  their	  green/red	  light	  cards. 
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  4.	  	  Instructor	  will	  demonstrate/teach	  how	  to	  drag	  music	  into	  the	  project	   
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  library. 
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  a.	  	  Instructor	  will	  prompt	  students	  to	  use	  their	  green/red	  light	  cards. 
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  5.	  	  Instructor	  will	  demonstrate/teach	  how	  to	  incorporate	  transitions	  into	  the	   

	  	  	  	  	  	  	  	  	  	  	  	  project	  library. 
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  a.	  	  Instructor	  will	  prompt	  students	  to	  use	  their	  green/red	  light	  cards. 
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  6.	  	  Instructor	  will	  demonstrate/teach	  how	  to	  record	  narration	  into	  the	   

	  	  	  	  	  	  	  	  	  	  	  	  project	  library. 
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  a.	  	  Instructor	  will	  prompt	  students	  to	  use	  their	  green/red	  light	  cards. 

	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  7.	  	  Instructor	  will	  demonstrate/teach	  how	  to	  time	  the	  iMovie. 
a. Instructor	  will	  prompt	  students	  to	  use	  their	  green/red	  light	  cards.	  

	  
	  	  VI.	  	  Practice	  or	  Provide	  for	  Guided	  Practice: 
	  	  	  	  	  	  	  	  A.	  	  Instructor	  will	  allow	  time	  for	  this	  daily,	  stopping	  long	  enough	  to	  go	  through	  the	  checklist	  	  	  	  	  	  
	  	  	  	  	  	  	  	  	  	  	  	  	  	  with	  students	  (about	  10	  minutes).	  	  When	  all	  the	  instruction	  is	  completed,	  the	  instructor	  	  	  	  	  	  
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  will	  allow	  the	  rest	  of	  the	  time	  allotted	  for	  practice	  and	  editing. 
	  	  	  	  	  	  	  	  B.	  	  Evaluate	  Feedback	  or	  Provide	  Feedback:	  	   
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	  	  	  	  	  	  	  	  1.	  	  One-‐on-‐one	  attention	  and	  feedback,	  offering	  positive	  reinforcement. 
	  	  	  	  	  	  	  	  2.	  	  Instructor	  should	  find	  student	  examples	  and	  share. 

 
	  	  VII.	  	  Conclusion 
	  	  	  	  	  	  	  A.	  	  Summarize	  and	  review	  or	  Provide	  summary	  and	  review/Assess	  Learning	  or	  Conduct	   

Assessment	  Evaluate	   
	  	  	  	  	  1.	  	  Students	  will	  share	  their	  digital	  stories	  with	  peers. 
	  	  	  	  	  2.	  	  Students	  will	  share	  their	  digital	  stories	  with	  class	  and	  instructor.	  
	  	  	  	  	  3.	  	  Students	  will	  self-‐evaluate	  using	  the	  summative	  rubric. 

        B.	  	  Re-‐motivate	  and	  Provide	  Remediation	  and	  Closure:	  	  At	  this	  time,	  if	  students	  need	   
more	  time	  they	  have	  two	  options:	  	  Come	  in	  for	  help	  at	  appropriate	  times	  or	  finish	  at	   
home	  if	  they	  have	  iMovie.	  	  	  
	  

Part 5-Learner Content: 

Part 5a- Learning Materials: 

1. Video:  

http://www.youtube.com/watch?v=nI0KNz63ubM&feature=related 

This video is to be used at the start of the lesson for the purpose of motivating students and 

getting them ready to transfer what they have created in their folders to create their digital 

story. (Teachertube Writing, 2009).   

2.	  	  	  Video:  

http://www.youtube.com/watch?v=n_XAtOkqq9U 

This video follows the anticipatory set to further engage students and demonstrate to students 

that they are free to be creative, use their own “voice” and freely create a project that reflects 

their understanding of the novel. (Fyke, 2007) 

	  
	  3.	  	  Major Steps Graph:  

http://tinyurl.com/c7ugxt3 
 
The graph will be handed out before the instruction begins.  The purpose of this graph is to 

visually demonstrate the major steps that will be covered in the lesson. 
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4. Prerequisite Analysis Graph: 

http://tinyurl.com/c4pafkb 

The graph will be handed out before instruction begins.  The purpose of this graph is to 

further explain a skill to ensure that learners who are weak in this area achieve the objectives 

of the lesson.  

Part 5b- Formative/Summative Assessments Materials: 

          1.  Student Checklist: 

            http://tinyurl.com/bulbcby 

The checklist is to be used at the beginning of the instruction.  The purpose of the checklist is 

to keep students on task, apply a formative assessment, and guide students to seek assistance 

where needed. 

           2.  Rubric:  

http://tinyurl.com/cpecg7b 

The rubric is to be handed out at the beginning of the instruction and referred to throughout 

the instruction.  Students will use the rubric for their self-evaluation, and the instructor will 

use the rubric for the summative assessment. 
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Part 5c- Technology Tool Justification: 

This lesson includes the use of computers and a projector. Computers were employed in the planning 

process because students are being taught how to create a digital story using iMovie.  Utilizing this 

tool allows students to be actively engaged in the learning process because it is a hands-on activity.  

The projector is necessary because the instructor will project his/her computer as he/she 

demonstrates the steps involved with the lesson. 

Part 6- Formative Evaluation Plan: 

Part 6a- Expert Review: 

I asked my colleague, Carole Ridgway, to be my subject matter expert. Carole is a highly qualified 

teacher and has 15 years of experience. She has knowledge of iMovie, but has never taught it before, 

so her feedback will be invaluable.   I submitted my materials on July 19, 2012, and expect my 

feedback on July 24, 2012. 

Part 6b- One-to-One Evaluation: 

For my one-on-one evaluation, I am going to ask my VP and evaluator, Melissa Knueven, to not only 

evaluate this ID, but also to use this evaluation when considering my level of expertise of planning 

and preparation, motivation and instruction under the Charlotte Danielson Framework for Effective 

Teaching model (Meridian Joint School District #2, 2012).  She has very little knowledge of iMovie, 

and will be completely objective in her evaluation.  Key questions will include: 

For the Evaluator:  Please answer the following and elaborate where necessary to improve this ID. 
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1. Does this lD follow the curriculum with fidelity and connect planning to established common 
core standards and activities that are highly relevant and meaningful to students? 

2. Does the ID clearly articulate how the goals establish high expectations and relate to the 
framework of the curriculum and standards? 

3. Are the objectives written in the form of student learning, and permit viable methods of 
assessment? 

4. Do activities progress coherently, producing a unified whole? 
5. Are the teaching strategies and activities in the ID highly motivational and stimulating? 
6. Does the ID allow students to assume considerable responsibility for the success of the 

lesson, initiating questions and making unsolicited contributions? 
7. Does the ID allow for classroom interactions that are highly motivational and authentic to 

students’ lives and the world around them? 

Part 6c- Small Group Evaluation: 

My colleague, Lynn Fouts is going to teach this lesson during my prep period; therefore, I will be 

able conduct a small group evaluation while she is teaching the lesson.  I will ask her to select 4-5 

students of varying levels and learning styles to answer a survey.  Key questions for the learners will 

include: 

1. Describe what you will know and be able to do at the end of this lesson. 
2. Did the introduction of the lesson interest you?  Why or why not? 
3. What skills, if any, did you feel were difficult to accomplish? 
4. Were the instructional materials helpful?  If not, what do you think needs to be added to help 

you understand a specific step? 

Part 6d- Field Trial: 

I have asked my colleague, Lynn Fouts, to be my subject matter expert. Lynn is a highly qualified 

teacher in English and creative writing.  She has knowledge of iMovie, but has never taught it before, 

so her feedback will be invaluable.  She has agreed to use this lesson in her creative writing 

course.  The following are key questions I have e-mailed my expert for consideration as she teaches 

this lesson in the fall: 
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1. Describe your experience with the instructor guide.  Did it meet the objectives of the lesson? 
2. What are the gaps, if any, you experienced as you progressed through the lesson?  What do 

you suggest to close these gaps? 
3. How did the learners experience the anticipatory set?  Would you add anything to engage 

them further? 
4. Where did students need more assistance as they progressed through the lesson? 
5. Where did students need more time? 
6. Did you implement the suggested motivational strategies?  Were the motivational strategies 

effective?  Is there anything you had to add to engage the learners further? 
7. Did the instructional materials meet the needs of the learner?  If not, what would you add or 

modify? 
8. Did the instructional materials meet the needs of the instructor?  If not, what would you add 

or modify? 
9. Did the formative assessments measure the learning objectives? If not, please describe what 

issues you had and make suggestions for a more effective strategy. 
10. Did the summative assessment measure the learning objectives? If not, please describe what 

issues you had and make suggestions for a more effective strategy. 

Part 7 Formative Evaluation Report: 

Part 7a- Evaluation Survey: 

Click on the following link to view the expert survey: 

http://freeonlinesurveys.com/s.asp?sid=su97t5c1didzsu088822	  
 

Part 7b- Results of the Expert Review: 

1.  Describe your experience with the instructor guide.  Does it meet the objectives of the lesson? 
 

I found the instructor guide to be informative and user friendly.  The guide incorporated 

motivational strategies that will engage the learner.  All objectives of the lesson were met. 

2.  What are the gaps, if any, you experienced as you progressed through the lesson?  What do you         

     suggest to close these gaps?                                                                                                                                                                                          

As I went through the lesson, I found that there could be a bit more explanation on specific details 

in creating a digital video. For example, the instructor may want to demonstrate different	  ways	  in	  
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which text, sound, and narration can be placed in a digital video (ex. beginning, middle, or end of 

a clip). These details may be especially useful for first-timers. 

3.  How do you think the learners will experience the anticipatory set?  Would you add anything to                                   

     engage them further? 

I found the anticipatory set to be both entertaining and engaging.  Using Youtube clips helped to 

to set an enthusiastic tone of the assignment. 

4.  Where do you think students will need more assistance as they progress through the lesson? 
 

Students may need some assistance with the technology in iMovie as there are intricate aspects to 

the software that they may stumble on that are not covered in the lesson. 

 
5.  Where do you predict students will need more time? 
 

I anticipate that students may need ample time to effectively match their music selection with 

their theme.  This takes creative thinking that can incorporate many musical genres and areas. 

 
6.  Are the motivational strategies effective?  Is there anything you would add to engage the  

     learners further? 

I like the idea of students using a "green/red light" card to help the instructor check for 

understanding and proper pacing.  I think working with a partner will work well to engage all 

learners. 

 
7.  Do the instructional materials meet the needs of the learner?  If not, what would you add or  

     modify? 
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The instructional materials work well to meet the needs of all learners. Having the students share 

with each other as they are progressing via the projector and discussion, will serve to be 

encouraging and motivational. 

 
8.  Do the instructional materials meet the needs of the instructor?  If not, what would you add or    

     modify? 

The instructional materials work well to meet the needs of the instructor.  Sharing examples via 

the projector is very helpful. 

 
9.  Do the formative assessments measure the learning objectives? If not, please describe and make  

     suggestions for a more effective strategy. 

 
The formative assessment (the checklist) is very useful in measuring what the students have 

accomplished and where they may need assistance. 

 
10.  Does the summative assessment measure the learning objectives? If not, please describe and  

        make suggestions for a more effective strategy. 

     The Rubric that is used for the summative assessment is detailed and specific.  It is a good   

     measure of the learning objectives that are to be met. 

 
Summary of results:  Overall, the results of the expert review demonstrated that the objectives and 

the instructor guide mirror each other and that the guide was easy to follow.  In addition, the 

motivational strategies in the instructional guide are efficacious and the pace of the learning using 

the red and green indicator cards was deemed effective as well.   
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Part 7c- Comments on Change: 

After surveying my expert and speaking with her one-on-one, there are several areas in the instructor 

guide that I revised.  For example, under Body of Lesson, the third question referred to the flowchart, 

and my expert was confused because I labeled it differently under my learning materials.  In 

addition, I needed to change the order of instruction in the beginning of the iMovie lesson because I 

had a few steps confused. Furthermore, I needed to add a few more specifics to my directions 

because students will no doubt click on things that are not covered in the lesson, but I can give the 

instructor a “side-bar” about how to handle some of those issues. Finally, I didn’t include the self-

assessment in my instructor guide, so I added that as well. 
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Part 8 AECT Standards Grid: 

Professional Standards Addressed (AECT) 

The following standards, developed by the Association for Educational Communications and 
Technology (AECT), and used in the accreditation process established by the National Council for 
Accreditation of Teacher Education (NCATE), are addressed to some degree in this course. The 
numbers of the standards correspond to the numbers next to the course tasks show on the list of 
assignments. Not all standards are addressed explicitly through student work. 

  
Assignments meeting standard in 
whole or part 

Standard 1: DESIGN   

1.1 Instructional Systems Design 
(ISD) X 

ID Project  

1.1.1 Analyzing X ID Project 

1.1.2 Designing X ID Project 

1.1.3 Developing X ID Project 

1.1.4 Implementing X ID Project  

1.1.5 Evaluating X 
Selected Discussion Forums; ID 
Project  

1.2 Message Design   

1.3 Instructional Strategies X ID Project  

1.4 Learner Characteristics X ID Project  

   

Standard 2: DEVELOPMENT   

2.0 (includes 2.0.1 to 2.0.8) X ID Project  

2.1 Print Technologies X Reading Quiz; ID Projects 

2.2 Audiovisual Technologies   

2.3 Computer-Based 
Technologies X 

(all assignments) 

2.4 Integrated Technologies   

   

Standard 3: UTILIZATION   

3.0 (includes 3.0.1 & 3.0.2)    

3.1 Media Utilization X (all assignments) 

3.2 Diffusion of Innovations   

3.3 Implementation and 
Institutionalization X 

ID Project  

3.4 Policies and Regulations   
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Standard 4: MANAGEMENT   

4.0 (includes 4.0.1 & 4.0.3)    

4.1 Project Management   

4.2 Resource Management   

4.3 Delivery System Management   

4.4 Information Management   

   

Standard 5: EVALUATION   

5.1 Problem Analysis X  

5.2 Criterion-Referenced 
Measurement X 

ID Project  

5.3 Formative and Summative 
Evaluation X 

ID Project  

5.4 Long-Range Planning   

 

AECT STANDARDS (Applicable to EDTECH 503) 

 

1.0 Design 	  
1.1 Instructional Systems Design 

1.1.a Utilize and implement design principles which specify optimal conditions for learning. 

1.1.b Identify a variety of instructional systems design models and apply at least one model. 

1.1.1 Analyzing 

1.1.1.a Write appropriate objectives for specific content and outcome levels. 

1.1.1.b Analyze instructional tasks, content, and context. 

1.1.2 Designing 

1.1.2.a Create a plan for a topic of a content area (e.g., a thematic unit, a text chapter, an 
interdisciplinary unit) to demonstrate application of the principles of macro-level design. 

1.1.2.b Create instructional plans (micro-level design) that address the needs of all learners, including 
appropriate accommodations for learners with special needs. 

1.1.2.d Incorporate contemporary instructional technology processes in the development of interactive 
lessons that promote student learning. 

1.1.3 Developing 

1.1.3.a Produce instructional materials which require the use of multiple media (e.g., computers, 
video, projection). 

1.1.3.b Demonstrate personal skill development with at least one: computer authoring application, 
video tool, or electronic communication application. 

1.1.4 Implementing 
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1.1.4.a Use instructional plans and materials which they have produced in contextualized instructional 
settings (e.g., practica, field experiences, training) that address the needs of all learners, including 
appropriate accommodations for learners with special needs. 

1.1.5 Evaluating 

1.1.5.a Utilize a variety of assessment measures to determine the adequacy of learning and 
instruction. 

1.1.5.b Demonstrate the use of formative and summative evaluation within practice and 
contextualized field experiences. 

1.1.5.c Demonstrate congruency among goals/objectives, instructional strategies, and assessment 
measures. 

1.3 Instructional Strategies 

1.3.a Select instructional strategies appropriate for a variety of learner characteristics and learning 
situations. 

1.3.b  Identify at least one instructional model and demonstrate appropriate contextualized application 
within practice and field experiences. 

1.3.c Analyze their selection of instructional strategies and/or models as influenced by the learning 
situation, nature of the specific content, and type of learner objective. 

1.3.d Select motivational strategies appropriate for the target learners, task, and learning situation. 

1.4 Learner Characterist ics 

1.4.a  Identify a broad range of observed and hypothetical learner characteristics for their particular 
area(s) of preparation. 

1.4.b  Describe and/or document specific learner characteristics which influence the selection of 
instructional strategies. 

1.4.c  Describe and/or document specific learner characteristics which influence the implementation of 
instructional strategies. 

2.0 Development 

2.0.1 Select appropriate media to produce effective learning environments using technology 
resources. 

2.0.2 Use appropriate analog and digital productivity tools to develop instructional and professional 
products. 

2.0.3 Apply instructional design principles to select appropriate technological tools for the 
development of instructional and professional products. 

2.0.4 Apply appropriate learning and psychological theories to the selection of appropriate 
technological tools and to the development of instructional and professional products. 

2.0.5 Apply appropriate evaluation strategies and techniques for assessing effectiveness of 
instructional and professional products. 

2.0.6 Use the results of evaluation methods and techniques to revise and update instructional and 
professional products. 

2.0.7 Contribute to a professional portfolio by developing and selecting a variety of productions for 
inclusion in the portfolio. 

2.1 Print Technologies 

2.1.3 Use presentation application software to produce presentations and supplementary materials for 
instructional and professional purposes. 
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2.1.4 Produce instructional and professional products using various aspects of integrated application 
programs. 

2.3 Computer-Based Technologies 

2.3.2 Design, produce, and use digital information with computer-based technologies. 

 

3.0 Uti l ization 

3.1  Media Uti l ization 

3.1.1 Identify key factors in selecting and using technologies appropriate for learning situations 
specified in the instructional design process. 

3.1.2 Use educational communications and instructional technology (SMETS) resources in a variety of 
learning contexts. 

3.3 Implementation and Insti tut ionalization 

3.3.1 Use appropriate instructional materials and strategies in various learning contexts. 

3.3.2 Identify and apply techniques for integrating SMETS innovations in various learning contexts. 

3.3.3 Identify strategies to maintain use after initial adoption. 

 

 

4.0 Management  

 (none specifically addressed in 503) 

5.0 Evaluation 

5.1 Problem Analysis 

5.1.1 Identify and apply problem analysis skills in appropriate school media and educational 
technology (SMET) contexts (e.g., conduct needs assessments, identify and define problems, identify 
constraints, identify resources, define learner characteristics, define goals and objectives in 
instructional systems design, media development and utilization, program management, and 
evaluation). 

5.2 Criterion-referenced Measurement 

5.2.1 Develop and apply criterion-referenced measures in a variety of SMET contexts. 

5.3 Formative and Summative Evaluation 

5.3.1 Develop and apply formative and summative evaluation strategies in a variety of SMET 
contexts. 

 

SMET = School Media & Educational Technologies 
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COURSE GOALS & OBJECTIVES 

The overall goal for the course is for each student to consider and use the systematic 
process of instructional design to create an instructional product. To achieve this goal, 
students will engage in activities that promote reflective practice, emphasize realistic 
contexts, and employ a number of communications technologies. Following the course, 
students will be able to: 

 
1. Discuss the historical development of the practice of instructional design with regard to 

factors that led to its development and the rationale for its use 

 
2. Describe at least two reasons why instructional design models are useful 

 
3. Identify at least six instructional design models and classify them according to their use 

 
4. Compare and contrast the major elements of three theories of learning as they relate to 

instructional design 

 
5. Define “instructional design.” 

 
6. Define the word “systematic” as it relates to instructional design 

 
7. Define “learning” and synthesize its definition with the practice of instructional design 

 

 
8. Relate the design of instruction to the term “educational (or “instructional”) technology” 

 
9. Describe the major components of the instructional design process and the functions of 

models in the design process 

 
10.  Provide a succinct summary of various learning contexts (declarative knowledge, 

conceptual, declarative, principle, problem-solving, cognitive, attitudinal, and 
psychomotor) 

 
11.  Build an instructional design product that integrates major aspects of the systematic 

process and make this available on the web. 

 
a. Describe the rationale for and processes associated with needs, learner, context, 

goal, and task analyses 

 
i. Create and conduct various aspects of a front-end analysis 

 
ii. Identify methods and materials for communicating subject matter that are 

contextually relevant 
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b. Describe the rationale for and processes associated with creating design 
documents (objectives, motivation, etc.) 

 
i. Construct clear instructional goals and objectives 

 
ii. Develop a motivational design for a specific instructional task 

 
iii. Develop assessments that accurately measure performance objectives 

 
c. Select and implement instructional strategies for selected learning tasks 

 
i. Select appropriate media tools that support instructional design decisions 

 
d. Describe the rationale and processes associated with the formative evaluation of 

instructional products 
 

i. Create a plan for formative evaluation 

 
12.  Identify and use technology resources to enable and empower learners with diverse 

backgrounds, characteristics, and abilities. 

 
13.  Apply state and national content standards to the development of instructional products 

 
14.  Meet selected professional standards developed by the Association for Educational 

Communications and Technology 

 
15.  Use various technological tools for instructional and professional communication 
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